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Multi-Tiered Systems of 
Support

•MTSS is a framework to provide all students 
with the best opportunities to succeed 
academically, socially, emotionally and 
behaviorally in school. MTSS focuses on 
providing high-quality instruction and 
intervention matched to student need, 
monitoring progress frequently to make 
decisions about changes in instruction or 
goals. Data is used to allocate resources to 
improve student learning and support staff 
implementation of effective practices. 

2



2 ©Wayne Callender

RTI

Thank You for Attending
Today’s Focus:

Evaluating Systems – Four Strategies 
• Build a solid plan/protocol for instructional decision making 

(i.e. Placement Pathways)

• Conduct walk throughs and fidelity checks (to ensure 
implementation and support teachers)

• Hold On-Going Monthly Data Meetings using an established 
protocol for organizing and looking at progress of instructional 
groups

• Evaluate and Problem Solve Systems after benchmark 
assessments (Fall to Winter, Winter to Spring) using Adequate 
Progress method. 

We Begin with…

Benefits of a 
Systems Approach to 

MTSS
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Want to Improve Outcomes?

Spend more time doing efficient things: 

• Screen students to identify instructional 
needs 

• Have protocols for assessment and 
intervention 

• Use ONLY research validated 
interventions 

• Make sure systems are highly effective 
4

Too Often, Schools…

• Try to fix or help struggling students one 
student at a time through problem solving 
meetings and creating individualized plans (Old 
RTI)

• Apply ineffective interventions or effective 
interventions in ineffective ways (e.g., 
brainstorming interventions)

• Turn to the most costly and time consuming 
approach… Special Education

5
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NOT Efficient
• Teacher created interventions 

• Filling out pre-referral paperwork

• Lots of student referrals

• Lots of meetings to discuss individual students

• Lots of meetings to plan or follow up other 
meetings

• More meetings

• Possibly lots of students being placed in special 
education unnecessarily 

• Lots of frustration and lots of failure
6

What Makes an Effective 
System?

• One: The School has a well thought out 
plan for supporting students according to 
their needs – one size does not fit all.

• Two: Supports are pre-Arranged and 
efficient 

• Three: Supports are Highly Effective –
they work for the majority of students at 
each level 

7



5 ©Wayne Callender

RTI

Success Zone Probabilities

High probability of grade-level 
or above success

Questionable probability of 
grade-level or above 
success

Low probability of grade-level or 
above success

GREEN

YELLOW

RED

8

What Intervention?

Based on level of support and deficit indicated

TIER I BENCHMARK Core Coursework/Standards

TIER 2 STRATEGIC Supplemental program/instruction 
according to specific skill deficits
Below the 40th percentile –
less than 2 years behind

TIER 3 INTENSIVE Comprehensive Intervention program
Below 20th percentile –
two or more years behind

9
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RTI IMPLEMENTATION CHECKLIST – Reading / Math (circle one)
Elements of a School-Wide Approach YES NO PARTIAL Comments

1. Arrange system to meet the needs of the full range of students (i.e.
benchmark, strategic, intensive)

A. Are appropriate programs and materials used to teach the
full range of students?

B. Benchmark students receive minimum 90/45 min. reading/math
instruction
C. Strategic students receive core instruction with at least 30 min.

targeted/supplemental instruction
D. Intensive students placed in research validated intervention

programs sufficient time to meet pacing requirements
E. Is a sufficient number of staff allocated
F. Have staff been assigned in a way such that instruction can

be delivered to the full range of students each day

2. Use universal screening and functional assessment (e.g,, phonics
screening, etc.) to identify and place students according to
instructional needs.

A. Benchmark assessments are administered fall, winter and spring
B. Diagnostic assessments are used to identify specific instructional

focus for Strategic level students
C. Intensive level students are administered placement tests

3. Use differentiated instruction to meet the needs of instructional
groups.

A. Are students grouped according to identified instructional focus
area (homogenously by performance level/skill deficits

B. Are students grouped based on program recommendation
C. Are group sizes for small group activities appropriate (i.e., 4-8

students)

4. Use research-based interventions and instructional practices.

A. All instructional reading programs and materials are research
based/validated

B. Instructional programs are aligned to student instructional needs
C. Are reading/math programs implemented with fidelity
D. Are fidelity checks conducted regularly

11
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5. Conduct frequent progress monitoring to ensure adequate growth.

A. In-program assessment (i.e. end of unit tests, etc.) are
administered

as required
B. Out of program assessments are administered (monthly for

Strategic students and every, twice monthly for Intensive students)
C. Data is used for instructional decision making (i.e. to adjust

instructional groups, evaluate effectiveness of instruction, etc.)
D. Grade level data meetings have been established and occur

regularly

6. Provide on-going professional development to support system-wide
structures of instruction.

A. Is training provided for teachers (i.e., staff receives professional
development on programs used in classrooms before using

program and at least twice after initial training)
B. Are program specific consultants brought in to observe in

classrooms and provide ongoing support and training
C. Are inservice sessions developed around implementation issues

identified by the building/district administrators
D. Do building administrators conduct classroom walk thoughts

during reading instruction – establish and communicate grade
level reading goals and targets

E. Are new teachers provided the necessary program training

7. Use data to evaluate effectiveness of school-wide system.

A. Do grade level teachers have a method to evaluate effectiveness
of instructional supports/systems (i.e., Benchmark, Strategic and
Intensive)

B. Less effective systems are identified and discussed by grade
level teachers

C. A school-wide team is established to evaluate the
effectiveness systems

12

8. Use problem-solving teams to identify and address unhealthy 
systems. 

A. Grade level teams identify systems in need of support and
use Healthy System Checklist, ICEL/RIOT, Alterable Variables,
and other resources for identifying possible causes

B. Action plans are created to address systems in need of support
C. Outcome goals and evaluation methods are identified regarding

unhealthy systems

9. Develop intervention plans for students whose needs cannot be
adequately addressed within the system (e.g., require
intervention/instruction not available as part of the overall system).

A. Intervention plans are created using a formal problem solving
Process

B. Goals of student intervention plans are clearly specified and
regularly monitored

C. Problem solving efforts are first addressed within grade level
teams before being referred to the building level team

D. Student level teams exist for the purpose of improving student
performance rather than referral recommendations

10. Use information relevant to a student’s response to intervention
(progress monitoring data, review of intervention duration, intensity,
and fidelity) as part of process for determining eligibility for special
education.

A. Students considered for special education have received
intervention within effective systems

B. Students considered for special education have received
research validated interventions aligned to their instructional

needs and for an extended period of time
C. Progress monitoring information, history of interventions and

results are used in determining eligibility for special education

©Wayne Callender, 2014
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Take a Moment to Reflect…

• What is the approach to MTSS in your
school/district? Is it highly efficient?
Effective?

• Are decision making protocols established 
as described here, OR do you try to 
address students one at a time through a 
referral type of approach? 

15
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Systems Evaluation 
Step One: Fidelity

• Training (initial and follow-up) occurring for 
MTSS practices and programs with an 
instructional methodology of modeling, 
coaching and feedback

• District-wide accountability structures in 
place for how practices/programs will be 
used with students in tiers 1, 2, and 3

16

Ensure Full Implementation

• Fully implement research-based 
intervention programs

• Create a timeline – hold people 
accountable

• Train all teachers 

• Plan for observations/coaching to support 
teachers

• Ensure all teachers understand 
expectations regarding program fidelity

17
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Importance of Fidelity

• To ensure sufficient practice and precise 
method

• To make sure the entire treatment 
occurred 

• To be able to evaluate the effectiveness of 
the program

• To cover all required components of the 
program

18

Why Lack of Fidelity to 
Programs

• Teachers not trained

• Program complexity required greater skill than 
was prepared for

• System does not allow enough time/resources

• Resistance, reluctance due to philosophical 
differences, etc.

• Administration is not clear/does not follow 
through

• Myth of autonomy and academic freedom
19
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Reflect…

• What, in your opinion, would cause a lack 
of fidelity to interventions?

• Share you’re your opinion and rationale 
via the chat

21
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How Can We Know if Day to Day Instruction 
Will Result In the Desired Results?

• Leave nothing to chance – what is 
observed gets done.

• Important to make sure what you think is 
happening is actually happening
– Teachers know and value administrators that 

support instruction and hold everyone 
accountable

• Sharing students (walk to intervention) 
requires teachers to be able to trust one 
another 22

Walk Throughs

• Walk‐throughs can help build a strong culture of 
collaboration in the school to support academic 
success

• To be effective, walk‐throughs must be 
empowering, affirming, and growth‐producing, 
not evaluative

• The walk‐through process is one of the most visible 
and potentially powerful elements of instructional 
leadership

• Walk‐throughs help build a strong teaching-learning 
culture to support success 23
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Be Transparent

• Share walk‐through tool(s) you will use

• Share with teachers the process—what to 
expect

• Ask what would be most helpful for them as part 
of the classroom visit process

• Recognize reactions to change

• Clearly differentiate between formal evaluations 
and walk‐throughs

24

Five-Minute Observations

25
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Five-Minute Observations

• Rationale: The five-minute observation form 
provides a broad overview of how a classroom is 
functioning. It focuses the observer on required 
fundamental elements. Without the basics 
established, coaching intended to refine a 
teacher’s presentation skills would be 
premature.

26

Five-Minute Observations 
(Cont.)

• Ideally conducted during the first five minutes of 
a lesson

• Allows quick screening across the building of 
how well the classrooms are running

• Helps monitor if basics of implementation 
(grouping, scheduling, etc. . . .) are established

• Provides a structure for follow-up interaction with 
teachers

27
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Structural Elements

28

Schedule

• Check to see the subject is scheduled for the 
recommended length of time.

• Check to see teacher is following the schedule 
(starting and ending each group on time and 
teaching every group on a daily basis).

• Check to see if an additional reading period is 
scheduled daily for low performers.

• A schedule coordinated for grade level and 
cross-class grouping works best.

29
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Grouping

• Get a list of students in each group.

• Check to see that there is an appropriate 
number of students in each group. (Small 
groups of lower performing students should 
have 4-6 students.)

• Check to see if groups are homogeneous (via 
observations and written records).

• Are students moved to different groups based on 
student performance?

30

Materials

• Check to see that teacher has all materials 
required by program and knows how to use 
materials.

• Materials should be organized and easily 
accessible to teachers and students during 
instruction.

• Should be a routine for accessing and handling 
materials so that everyone transitions quickly 
from one part of the lesson to the next.

31
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Physical Set Up
• Check to see that students can move quickly  

and easily into group.

• The instructional set-up should be relatively free 
of distractions.

• Lowest performers should be front and center.

• Teachers should be presenting so that they can 
see and hear all students and all students can 
see and hear them.

• Teacher should be able to walk around the room 
to monitor students working.

• While teaching a small group, can the teacher 
see what other students in the class are doing? 32

Quality of Implementation

33



18 ©Wayne Callender

RTI

Behavior

• Students receiving group instruction are 
attentive and engaged.

• Teacher is relying on positive techniques 
to manage student behavior.

• Students doing independent work are on-
task.

34

Student Performance

• Students are successful at completing 
instructional tasks.

• Written records of student performance 
are accessible (LPRs, In-Program Test 
Summaries, DIBELS).

35
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Five-Minute Observation

36

37
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Reflect…

• What is the purpose of the 5-Minute 
Observation?

• Identify how this type of observation could 
be used to help support the MTSS process 
in your building

38

• Program Specific Observation Forms

• Generic Observations – Intervention “Look 
Fors” Form

Example Method of Conducting 
In-Depth Observations of 

Intervention:

39Folder



21 ©Wayne Callender

RTI

Program Specific Observation 
Forms

40

Intervention Look Fors Form

41
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Intervention “Look Fors” 
Summary Form

42

Are there Systemic Problems? 

43
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After Observations:  What 
Happens Next?

• Observations should be followed by some form of verbal or written 
feedback. A principal or coach may choose to use any or all of the 
following as appropriate:

• After observation, leave: brief note about two or three positive things 
observed + area(s) to focus on

• Brief reminder about time and place for follow-up conference

• Copy of the observation form 

Location:

• Teacher’s classroom

• Teacher’s mailbox

• Other prearranged location

Form of Follow-Up

• Brief follow-up meeting

• Written comments 45
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Map Out a Walk Through Plan

• Does your school/district currently conduct 
walkthroughs?

• Identify which of the observation forms would be 
most useful and a best fit for your staff and school. 

47
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Consider the following 
statement

“…Students will learn if the 
teaching is appropriate. If they fail 
to learn, the reason lies not with 
their inability to learn but with the 

delivery system’s inability to teach” 

Z. Engelmann

WHAT’S NEXT?

Establishing Data Protocols 
To Ensure Healthy Systems
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Evaluating and Problem Solving 
Systems

• Evaluating and Problem Solving 
Systems requires a plan

• Our plan must spell out how we will use 
data (and what data will be used)

• How will we organize the data so we can 
identify what’s working and what’s not

• We must also understand what to do if 
things are NOT working as well as we 
had hoped

50

Data Teams 

• Evaluate progress of instructional 
groups and problem solve at the group 
level - monthly

• Evaluate Health of Tiered Systems at 
Benchmark periods (Winter and Spring) –
identify systemic changes when necessary

51
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Problem Solve Instructional Groups.
ASK…
Problem Solve Instructional Groups.
ASK…

A. Are students grouped appropriately?

B. Is the group in the appropriate intervention?

C. Is the intervention being implemented with 
fidelity?

D. Is adequate instruction provided?

E. Are students passing in-program assessments?

F. Is the pacing schedule appropriate – being 
followed?

52

1. Pacing:  The group is within 
three lessons of the anticipated 
target lesson?

YES: Proceed to question #2A

NO: Identify why the group is not on expected lesson and create action to remedy problem OR if 
pacing is deemed unattainable, establish a revised pacing goal.

2A. In-Program Assessments:  (Group)
The majority (80% or more) of the 
group is passing the in-program 
assessments?

YES: Proceed to question #2B

NO: Identify why the majority of the group is not passing and create a group level action plan.  
Consider the following:
a) Is the group in the correct research validated intervention aligned to 

their learning deficits
YES:  


NO:  


b) The majority of the students in the group are placed at the correct 
level (based on placement testing recommendations) of the 
intervention.  If in doubt, revisit placement decisions.

YES:  


NO:  


c) The intervention is being carried out/taught with fidelity?  Identify 
the verification method (i.e., intervention look fors form, program 
specific fidelity tools, walk-throughs, etc.)

YES:  


NO:  


d) Remedies such as re-teaching and pre-teaching, double dosing (i.e., 
more explicit and direct teaching, more modeling, more practice, 
more feedback, more time) is provided when the group does not 
pass in-program assessments.

YES:  


NO:  


2B. In-Program Assessments:  
(Individual students)
All individual students within the 
group are passing

YES: Proceed to question #3A

NO: Identify why individual students are not passing and create an individual student action plan.  
Consider the following: 
a) The individual students are correctly placed in this intervention?  Is it 

aligned to their identified deficits?
YES:  


NO:  


b) The individual students are placed in the correct level of the 
intervention (based on placement testing recommendations).  How is 
this verified?

YES:  


NO:  


c) Remedies such as pre-teaching, re-teaching, and the Five Mores are 
provided for individual students not passing in-program 
assessments?

YES:  


NO:  


d) Individual students not passing in program assessments are present 
for the majority of instructional days and not excessively absent?  

YES:  


NO:  


e) The student(s) have passed vision and hearing screening and are 
using glasses/hearing aids if required?

YES:  


NO:  


Data Meeting Focus Questions
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3A. Out of Program Assessments 
(CBM’s, Fastbridge, etc.) 
(Group)
The majority (80% or more) of 
the instructional group is on or 
above the anticipated aimline
(consider the three most recent 
data)

YES: Proceed to question #3B

NO: Identify why the majority of the group is not on or above the anticipated aimline and create a 
group level action plan.  Consider the following reasons and remedies:
a) The aimline is appropriate and aligned to the instructional level of 

the group and level of intervention (for example:  if the group is 
placed in Reading Mastery first grade, the progress monitoring 
probes should be at the first grade level and aligned to the pacing 
goal of the intervention).

YES:  


NO:  


b) The majority of the instructional group is below the aimline aligned 
to the instructional level of the group and aligned to the level of 
intervention?  

If no:  Add additional opportunities for student to generalize skills 
being taught in the intervention lessons, such as, more 
opportunities to re-read the stories, add additional fluency building 
opportunities using appropriate and similar level reading to those in 
the intervention.

YES:  


NO:  


3B. Out of Program Assessments 
(CBM’s, Fastbridge, etc.) 
(Individual students)
All individual students are on the 
aimline of the out-of-program 
progress monitoring?

YES: Continue intervention as currently designed.  No adjustments are warranted at this time. 

NO: Add additional opportunities for the specific student(s) to build fluency and generalize 
the skills being targeted in the intervention lessons, such as, re-reading stories, adding 
additional but similar practice materials, Six Minute Solution, Read Naturally, etc.

Note:   If an individual student’s performance does not improve after the above adjustments are made, consider 
placing the student in a lower level, or slower paced intervention group.  If the student continues to be unsuccessful, a 
comprehensive evaluation for special education could be considered by a multi disciplinary team.

Data Meeting Focus Questions (continued)

1. Pacing:  The group is within 
three lessons of the anticipated 
target lesson?

YES: Proceed to question #2A

NO: Identify why the group is not on expected lesson and create action to remedy problem OR if 
pacing is deemed unattainable, establish a revised pacing goal.

2A. In-Program Assessments:  (Group)
The majority (80% or more) of the 
group is passing the in-program 
assessments?

YES: Proceed to question #2B

NO: Identify why the majority of the group is not passing and create a group level action plan.  
Consider the following:
a) Is the group in the correct research validated intervention aligned to 

their learning deficits
YES:  


NO:  


b) The majority of the students in the group are placed at the correct 
level (based on placement testing recommendations) of the 
intervention.  If in doubt, revisit placement decisions.

YES:  


NO:  


c) The intervention is being carried out/taught with fidelity?  Identify 
the verification method (i.e., intervention look fors form, program 
specific fidelity tools, walk-throughs, etc.)

YES:  


NO:  


d) Remedies such as re-teaching and pre-teaching, double dosing (i.e., 
more explicit and direct teaching, more modeling, more practice, 
more feedback, more time) is provided when the group does not 
pass in-program assessments.

YES:  


NO:  


2B. In-Program Assessments:  
(Individual students)
All individual students within the 
group are passing

YES: Proceed to question #3A

NO: Identify why individual students are not passing and create an individual student action plan.  
Consider the following: 
a) The individual students are correctly placed in this intervention?  Is it 

aligned to their identified deficits?
YES:  


NO:  


b) The individual students are placed in the correct level of the 
intervention (based on placement testing recommendations).  How is 
this verified?

YES:  


NO:  


c) Remedies such as pre-teaching, re-teaching, and the Five Mores are 
provided for individual students not passing in-program 
assessments?

YES:  


NO:  


d) Individual students not passing in program assessments are present 
for the majority of instructional days and not excessively absent?  

YES:  


NO:  


e) The student(s) have passed vision and hearing screening and are 
using glasses/hearing aids if required?

YES:  


NO:  


Data Meeting Focus Questions
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Create a pacing schedule for Mrs. Andrew’s 1st grade 

Intensive students.
1. Mrs. Andrew’s Intensive group must complete Reading Mastery 1 

lesson #160 by the end of the May.

2. It is early November and the group just completed lesson #17.  
Identify a pacing schedule that will ensure Mrs. Andrew’s group will 
complete all 160 lessons by the end of the year

A. How many weeks = 24

3 Nov.

2 Dec.

4 Jan.

4 Feb.

3 Mar.

4 Apr.

4 May

Example Pacing Schedule

56

B. How many lessons = 143

160 – 17 = 143

C. Average number of lessons per week = 6 lessons per week

143 / 24 = 6

6 x 24 + 17 = 161

D. OUR TURN – Identify target lessons for each month 

NOV., DEC., JAN., FEB.

NOV. = 35

DEC. = 47

JAN. = 71

FEB. = 95

Example Pacing Schedule

57
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Reflect…

• Reflect, do you have pacing schedules in 
place for each intervention group in your 
school?

• Please type your answer into the chat. 

58

1. Pacing:  The group is within 
three lessons of the anticipated 
target lesson?

YES: Proceed to question #2A

NO: Identify why the group is not on expected lesson and create action to remedy problem OR if 
pacing is deemed unattainable, establish a revised pacing goal.

2A. In-Program Assessments:  (Group)
The majority (80% or more) of the 
group is passing the in-program 
assessments?

YES: Proceed to question #2B

NO: Identify why the majority of the group is not passing and create a group level action plan.  
Consider the following:
a) Is the group in the correct research validated intervention aligned to 

their learning deficits
YES:  


NO:  


b) The majority of the students in the group are placed at the correct 
level (based on placement testing recommendations) of the 
intervention.  If in doubt, revisit placement decisions.

YES:  


NO:  


c) The intervention is being carried out/taught with fidelity?  Identify 
the verification method (i.e., intervention look fors form, program 
specific fidelity tools, walk-throughs, etc.)

YES:  


NO:  


d) Remedies such as re-teaching and pre-teaching, double dosing (i.e., 
more explicit and direct teaching, more modeling, more practice, 
more feedback, more time) is provided when the group does not 
pass in-program assessments.

YES:  


NO:  


2B. In-Program Assessments:  
(Individual students)
All individual students within the 
group are passing

YES: Proceed to question #3A

NO: Identify why individual students are not passing and create an individual student action plan.  
Consider the following: 
a) The individual students are correctly placed in this intervention?  Is it 

aligned to their identified deficits?
YES:  


NO:  


b) The individual students are placed in the correct level of the 
intervention (based on placement testing recommendations).  How is 
this verified?

YES:  


NO:  


c) Remedies such as pre-teaching, re-teaching, and the Five Mores are 
provided for individual students not passing in-program 
assessments?

YES:  


NO:  


d) Individual students not passing in program assessments are present 
for the majority of instructional days and not excessively absent?  

YES:  


NO:  


e) The student(s) have passed vision and hearing screening and are 
using glasses/hearing aids if required?

YES:  


NO:  


Data Meeting Focus Questions
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In-Program Assessments 

60

61
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3A. Out of Program Assessments 
(CBM’s, Fastbridge, etc.) 
(Group)
The majority (80% or more) of 
the instructional group is on or 
above the anticipated aimline
(consider the three most recent 
data)

YES: Proceed to question #3B

NO: Identify why the majority of the group is not on or above the anticipated aimline and create a 
group level action plan.  Consider the following reasons and remedies:
a) The aimline is appropriate and aligned to the instructional level of 

the group and level of intervention (for example:  if the group is 
placed in Reading Mastery first grade, the progress monitoring 
probes should be at the first grade level and aligned to the pacing 
goal of the intervention).

YES:  


NO:  


b) The majority of the instructional group is below the aimline aligned 
to the instructional level of the group and aligned to the level of 
intervention?  

If no:  Add additional opportunities for student to generalize skills 
being taught in the intervention lessons, such as, more 
opportunities to re-read the stories, add additional fluency building 
opportunities using appropriate and similar level reading to those in 
the intervention.

YES:  


NO:  


3B. Out of Program Assessments 
(CBM’s, Fastbridge, etc.) 
(Individual students)
All individual students are on the 
aimline of the out-of-program 
progress monitoring?

YES: Continue intervention as currently designed.  No adjustments are warranted at this time. 

NO: Add additional opportunities for the specific student(s) to build fluency and generalize 
the skills being targeted in the intervention lessons, such as, re-reading stories, adding 
additional but similar practice materials, Six Minute Solution, Read Naturally, etc.

Note:   If an individual student’s performance does not improve after the above adjustments are made, consider 
placing the student in a lower level, or slower paced intervention group.  If the student continues to be unsuccessful, a 
comprehensive evaluation for special education could be considered by a multi disciplinary team.

Data Meeting Focus Questions (continued)
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CBM for Academics (out-of-program) 
Progress Monitoring Examples:

Area Measure

Reading CBM: Passage Reading

Reading Comprehension CBM:  Multiple Choice Reading, Maze, 
Cloze

Math CBM (computation, concepts, 
application,

number sense) Easy CBM (Number 
Operations, 

Algebra, Geometry

Written Expression CBM (TWW, CWS, WSC)

Average Growth
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Aimline: Ensure Students are on 
Pace to Reach the Goal!

The aimline connects where you are to where you want to 
get to, and shows the course to follow to get there.

10

20

30

40

Dec.
Scores

Feb.
Scores

Jan.
Scores

March
Scores

April
Scores

May
Scores

June
Scores

60

50

Aimline

Take a Moment…

• Consider what out-of-program 
assessments are used or available for 
progress monitoring in your school.

• How is out-of-program progress 
monitoring data currently being collected 
and used in your school? 

• Please respond to the questions in the 
chat. 

67
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Common Variables to Adjust

STRUCTURAL PROBLEMS

– Time

– Grouping

– Staffing

– Pacing

IMPLEMENTATION PROBLEMS

– Fidelity

– Pacing/Mastery

– Generalization

– Opportunities to Respond

SYSTEM PROBLEMS

– Ineffective Programs

– One size fits all

– Philosophical Differences

– Competing Programs

– General features of Instruction 

(modeling, explicit language, etc.) 69
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Alterable Variables

70

5 “Mores”

•More explicit , direct instruction
•More modeling
•More practice with….
•More feedback 
•More time

71
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Identify and Plan 
Specific Actions

72

Problem Solving for 
Individual Students

• Student’s in need of additional support are 
identified through implementation of 
benchmark testing

• Develop and implement interventions 
designed to meet the needs of groups of 
students

• If group response IS adequate, problem 
solving is used to identify ways in which 
interventions may be changed at the Student 
Level 73
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Compare the Student’s Response 
to that of Like Students

74

75
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Individual Student Problem 
Solving

76

Data Teams 

• Evaluate Health of Tiered Systems at 
Benchmark periods (Fall to Winter and 
Winter to Spring) – identify systemic 
changes when necessary

• Evaluate progress of instructional groups 
and problem solve at the group level -
monthly

Now We Evaluate and Problem Solve Here

77
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This is your 
school’s Placement 

Pathways

You have a Benchmark, Strategic 
and Intensive support System

Placement Pathways 

79
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NOW…
• The next step is to evaluate how well your 

system is working. 

80

Success Zone Probabilities

High probability of grade-level 
or above success

Questionable probability of 
grade-level or above 
success

Low probability of grade-level or 
above success

GREEN

YELLOW

RED

81
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Intensive Strategic Benchmark

Spring Benchmark 2022
Fall Goal: Intensive - 40% 
(7students)

Fall Goal: Benchmark 
+30% (4 students)
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Effective Systems Defined

Effective Systems refers how well student 
support structures work. 

The emphasis is on assessing the effectiveness 
of instruction and the school-wide system of 
support at each tier. 

For MTSS, intervention must be generally 
effective – otherwise it indicates a System 
problem rather than a Learning Problem

88

Evaluating Systems

• Systems are only worthwhile to the degree 
they work

• In my experience, most schools rarely 
evaluate the effectiveness of their 
systems. 

• Too often, student response to 
intervention is viewed as having to do with 
the student rather than the effectiveness of 
the intervention or system.

89
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What are Effective Support Systems?
• Each Tier of our schoolwide system is effective if it meets the 

needs of most students who need that level of support. 

• Benchmark Students
– Generally Effective core curriculum & instruction:

• support  Benchmark students to achieve each outcome 
goals.

• Strategic Students
– Generally Effective supplemental support:

• support Strategic students to progress toward outcome 
goals. 

• Intensive Students
– Generally Effective interventions:

• support Intensive students to progress toward achieving 
outcome goals 90

91

• Step 1. Review change in percentage of 
students at and below proficiency in 
Reading/Math. Calculate the difference
between testing periods. Is there an increase
in the percentage of students at Benchmark? 
Is there a decrease in the percentage of 
students at Intensive?  

• Discuss as a team: 
– Has the percentage of students established on each 

measure increased? 
– Has the percentage of students at deficit on each measure 

decreased? Discuss as a team. 
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A B C D E F G

Grade/Measure Percent at 
Proficient

Term__

Percent at 
Proficient 

Term__

Percentage 
Point Increase/

Decrease 
(+ or -)

Percent at 
Intensive
(At Risk)
Term__

Percent at 
Intensive
(At Risk)
Term__

Percentage 
Point Increase/

Decrease
(+ or -)

Grade k

Grade 1

Grade 2

Grade 3

Grade 4

Grade 5

Grade 6

Grade 7

Grade 8

Reviewing Outcomes

Step 1. Review outcomes for Students receiving intervention.   Discuss as a team: 
•Has the percentage of students Proficient on each measure Increased? 
•Has the percentage of students Non Proficient on each measure decreased? 

93

A B C D E F G

Grade/Measure Percent at 
Proficient

Term_F_

Percent at 
Proficient

Term_W_

Percentage 
Point Increase/

Decrease 
(+ or -)

Percent at 
Intensive
(At Risk)
Term_F_

Percent at 
Intensive
(At Risk)
Term_W_

Percentage 
Point Increase/

Decrease
(+ or -)

Grade k

Grade 1 61% 69% + 8% 21% 16% -5%
Grade 2

Grade 3

Grade 4

Grade 5

Grade 6

Reviewing Outcomes

Step 1. Review outcomes for Students receiving intervention.   Discuss as a team: 
•Has the percentage of students Strategic on each measure decreased? 
•Has the percentage of students Intensive on each measure decreased? 

The percent of students at Proficient has increased.
That’s good! However, only 69% total students are 

Proficient. 

The percent of students
at risk has decreased, 
so that is good. We still 
have 16% of students  
We still have work to do
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A B C D E F G

Grade/Measure Percent at 
Proficient

Term__

Percent at 
Proficient 

Term__

Percentage 
Point Increase/

Decrease 
(+ or -)

Percent at 
Intensive
(At Risk)
Term__

Percent at 
Intensive
(At Risk)
Term__

Percentage 
Point Increase/

Decrease
(+ or -)

Grade 6

Grade 7

Grade 8

Grade 9

Grade 10

Grade 11

Grade 12

Reviewing Outcomes

Step 1. Review outcomes for Students receiving intervention.   Discuss as a team: 
•Has the percentage of students Proficient on each measure Increased? 
•Has the percentage of students Non Proficient on each measure decreased? 

95

A B C D E F G

Grade/Measure Percent at 
Proficient

Term_F_

Percent at 
Proficient

Term_W_

Percentage 
Point Increase/

Decrease 
(+ or -)

Percent at 
Intensive
(At Risk)
Term_F_

Percent at 
Intensive
(At Risk)
Term_W_

Percentage 
Point Increase/

Decrease
(+ or -)

Grade 6

Grade 7 31% 39% + 8% 51% 36% -15%
Grade 8

Grade 9

Grade 10

Grade 11

Grade 12

Reviewing Outcomes

Step 1. Review outcomes for Students receiving intervention.   Discuss as a team: 
•Has the percentage of students Strategic on each measure decreased? 
•Has the percentage of students Intensive on each measure decreased? 

The percent of students at Proficient has increased.
That’s good! However, only 39% total students are 

Proficient. 

The percent of students
at risk has decreased, 
so that is good. We still 
have 36% of students  
at-risk…that’s more than 
one third of the students.
We still have work to do
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• Step 2:  Evaluate Adequate Progress –

Use the change in Instructional 
Recommendation to evaluate the health of 
the Fall to Winter  or Winter to Fall support 
systems for a grade level. 

At 
Risk

Intensive Strategic Benchmark

Time 1: ( e.g., Winter)

Time 2: (e.g., Spring)

1. Some 
Risk

2. Low 
Risk

At 
Risk

Some 
Risk

3. Low 
Risk

At 
Risk

Some 
Risk

4. Low 
Risk

Evaluating Systems 
4 Ways to Achieve Adequate Progress

97
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Summary of Impact Report

Source: DIBELS

98

99

Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 95/100 or 95%.

Winter to 
Spring
2015

Winter to 
Spring
2015

Winter to 
Spring 2015

Winter to 
Spring 2015

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 58%

11/19

0%

0/3

0%

0/1

73% 
11/15

Table 2. Evaluating Winter to Spring Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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• Step 3:  Interpret Effectiveness - Use 
the Adequate Progress Relative Criteria to 
evaluate Instructional Effectivenss 
according to Tiers. Color code accordingly:

Top quartile = Green 

Middle Quartile = Yellow

Bottom Quartile = Red

Fall to Winter Normative Criteria

101
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102

Figure 1
What is the effectiveness of the grade level support plans?

Adequate Progress Relative Criteria Winter to Spring

103

Figure 1
What is the effectiveness of the grade level support plans?

Adequate Progress Relative Criteria Winter to Spring

Lets Look at an example for 2nd Grade
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 95/100 or 95%.

Winter to 
Spring
2015

Winter to 
Spring
2015

Winter to 
Spring 2015

Winter to 
Spring 2015

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 58%

11/19

0%

0/3

0%

0/1

73% 
11/15

Table 2. Evaluating Winter to Spring Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 95/100 or 95%.

Winter to 
Spring
2015

Winter to 
Spring
2015

Winter to 
Spring 2015

Winter to 
Spring 2015

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 58%

11/19

0%

0/3

0%

0/1

73% 
11/15

Table 2. Evaluating Winter to Spring Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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How Are You Doing?

• Summarize the concept of Adequate 
Progress

• Great Job!!

• Now, Let’s Try Another One

106

107

Grade/Benchmark Goal Measure Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Fall to 
Winter

Fall to 
Winter

Fall to 
Winter

Fall to 
Winter

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 28%

23/83

0% 
0/45

32% 
6/19

90% 
17/19

Third Grade

Fourth Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 95/100 or 95%.

Fall to 
Winter

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 90% 
17/19

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress

Fall to Winter Normative Criteria

109
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring

Fall to 
Winter
20__

Percent 
Change
(+ or -)

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 90% 
17/19

Third Grade

Fourth  Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 95/100 or 95%.

Fall to 
WInter

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 32%

6/19

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Fall to Winter Normative Criteria
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113

Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring

Fall to 
Winter
20__

Percent 
Change
(+ or -)

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 32% 
6/19

90% 
17/19

Third Grade

Fourth  Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 95/100 or 95%.

Fall to 
Winter

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 0%

0/45

Table 2. Evaluating Fall to WInter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress

Fall to Winter Normative Criteria

115
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring

Fall to 
Winter
20__

Percent 
Change
(+ or -)

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 0% 
0/45

32% 
6/19

90% 
17/19

Third Grade

Fourth  Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Grade/Benchmark Goal Measure Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Fall to 
Winter

Fall to 
Winter

Fall to 
Winter

Fall to 
Winter

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 28%

23/83

0% 
0/45

32% 
6/19

90% 
17/19

Third Grade

Fourth Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress
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Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring

Fall to 
Winter
20__

Percent 
Change
(+ or -)

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 28%

23/83

0% 
0/45

32% 
6/19

90% 
17/19

Third Grade

Fourth  Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress



61 ©Wayne Callender

RTI

Adequate Progress for 
Secondary

• Adequate Progress for secondary works 
the same way

• Calculate the percentage of students that 
started the year Intensive – now where 
are they? How many of the original 
Intensive students moved out of Intensive 
(to either Strategic or Benchmark). 

• How many students started the year 
Strategic? How many of these students 
moved to Benchmark? 120

121

Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring
2016

Winter to 
Spring
2017

Percent 
Change
(+ or -)

Winter to 
Spring
2016

Winter to 
Spring
2017

Winter to 
Spring
2016

Winter to 
Spring
2017

Winter to 
Spring
2016

Winter to 
Spring
2017

Total Intensive Strategic Benchmark

Sixth Grade

Seventh Grade

Eight Grade 43%

35/81

52%

39/74

+9% 29% 
9/31

35% 

8/23

27% 
7/26

21% 
11/29

79% 
19/24

91% 
20/22

Ninth Grade

Tenth Grade

Eleventh Grade

Twelfth Grade

Table 2. Evaluating Instructional Support Plans: Percent of Students
Making Adequate Progress
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Figure 2
What is the effectiveness of the grade level support plans?

Adequate Progress Relative Criteria Fall to Winter OR Winter to Spring

What is the overall 
effectiveness of the 
grade-level plan?

% of students who 
made adequate 

progress in each grade

How effective is the 
grade-level instructional 

support for intensive
students?

% of students who 
made adequate 

progress within an 
instructional support 

range

How effective is the 
grade-level instructional 

support for strategic 
students?

% of students who made 
adequate progress within 
an instructional support 

range

How effective is the 
grade-level instructional 
support for benchmark 

students?

% of students who made 
adequate progress within 
an instructional support 

range

Grades 6 
and Up

> 60% Top Quartile

41% to 61% Middle 
Quartile

< 40% Bottom Quartile

> 30% Top Quartile

10% to 29% Middle 
Quartile

< 9% Bottom Quartile

> 40% Top Quartile

14% to 39% Middle 
Quartile

< 13% Bottom Quartile

> 95% Top Quartile

86% to 94% Middle 
Quartile

< 85% Bottom Quartile

Benchmark = 40th percentile and higher
Strategic = 21st – 39th percentile
Intensive = 20th percentile and lower

123

Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring
2016

Winter to 
Spring
2017

Percent 
Change
(+ or -)

Winter to 
Spring
2016

Winter to 
Spring
2017

Winter to 
Spring
2016

Winter to 
Spring
2017

Winter to 
Spring
2016

Winter to 
Spring
2017

Total Intensive Strategic Benchmark

Sixth Grade

Seventh Grade

Eight Grade 43%

35/81

52%

39/74

+9% 29% 
9/31

35% 

8/23

27% 
7/26

21% 
11/29

79% 
19/24

91% 
20/22

Ninth Grade

Tenth Grade

Eleventh Grade

Twelfth Grade

Table 2. Evaluating Instructional Support Plans: Percent of Students
Making Adequate Progress
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Processing Practice

• Practice explaining Step 2 as if you were 
explaining it to colleagues at your school

– Explain the purpose of Adequate Progress

– Explain how to read Table 2

– Demonstrate how to highlight the systems using the 
normative tables

– What questions do you have? Please post questions 
into the chat. 

125

• Step 4: Identify systems that need 
support (circle): 

Strategic                Intensive
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Is the Building/Grade-level 
Systems Healthy?

127

Are the 
Benchmark/Strategic/Intensive 

Systems Healthy?
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Let’s Review the Steps of 
Adequate Progress Covered 

So Far…

128

129

Grade/Benchmark Goal Measure Percent of Total 
Students that Made 
Adequate Progress

Include actual 
numbers

of students, 
e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Fall to 
Winter

Fall to 
Winter

Fall to 
Winter

Fall to 
Winter

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 28%

23/83

0% 
0/45

32% 
6/19

90% 
17/19

Third Grade

Fourth Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress

Identify the Percentage of Students that made adequate progress
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Fall to Winter Normative Criteria

130

Refer to the Appropriate Adequate Progress Chart (i.e., Fall to Winter or 
Winter to Spring

131

Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring

Fall to 
Winter
20__

Percent 
Change
(+ or -)

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Fall to 
Winter
20__

Total Intensive Strategic Benchmark

Kindergarten

First Grade

Second Grade 28%

23/83

0% 
0/45

32% 
6/19

90% 
17/19

Third Grade

Fourth  Grade

Fifth Grade

Sixth Grade

Table 2. Evaluating Fall to Winter Grade Level Instructional Support Plans: Percent of Students
Making Adequate Progress

Color Code Accordingly:
Top Quartile = Green; Middle Quartile = Yellow; Bottom Quartile = Red 
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AND NOW…
• The final step is to identify possible actions 

to improve systems identified as part of 
Evaluating Adequate Progress.  

132

Problem Solving Systems

133
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Problem Solving Systems

134

Problem Solving Systems

135
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137

How you would prioritize the 
following questions? Rank the 

order 1, 2, 3 and 4

Are pacing goals established for each instructional group to ensure 
desired progress is achieved?

Is adequate instructional time allotted to ensure each group is able to 
cover all parts of the program and cover the number of lessons in order 
to reach pacing goals?

Are all Intensive/Strategic level students placed in a highly structured, 
research validated intervention program (i.e., Language!,)? 

Are all Intensive/Strategic level students administered placement tests 
and grouped according to program recommendations at their 
instructional level?  Are group sizes appropriate
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Opportunity to Process

• Explain this step:

– Explain the purpose of this step.

– Identify what data will be used to 
evaluate systems 

– Discuss why it is important to prioritize 
the elements when considering what 
would be addressed/changed to 
improve that system

1. How is the overall reading system working?

139
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2. Which reading systems are working best/not so well?
BEST

Not as well

140

141

Grade/Benchmark 
Goal Measure

Percent of Total 
Students that Made 
Adequate Progress

Include actual numbers
of students, 

e.g., 90/100 or 90%.

Percent of Intensive
Students that made 
Adequate Progress

Include actual numbers
of students, 

e.g., 1/5 or 20%.

Percent of Strategic 
Students that made 
Adequate Progress

Include actual numbers 
of students, 

e.g., 25/50 or 50%.

Percent of Benchmark 
Students that made 
Adequate Progress

Include actual 
numbers of students, 
e.g., 95/100 or 95%.

Winter to 
Spring
2019

Winter to 
Spring
2020

Percent 
Change
(+ or -)

Winter to 
Spring
2019

Winter to 
Spring
2020

Winter to 
Spring
2019

Winter to 
Spring
2020

Winter to 
Spring
2019

Winter to 
Spring
2020

Total Intensive Strategic Benchmark

Sixth Grade

Seventh Grade

Eight Grade 43%

35/81

52%

39/74

+9% 29% 
9/31

35% 

8/23

27% 
7/26

21% 
11/29

79% 
19/24

91% 
20/22

Ninth Grade

Tenth Grade

Eleventh Grade

Twelfth Grade

Table 2. Evaluating Instructional Support Plans: Percent of Students
Making Adequate Progress

Given the number of students in Strategic, I would 
prioritize this as the system of greatest need and 
develop an action plan to improve it.  

Let’s revisit this example
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3. Is there a particular grade level that may require more building level supports?

142

Systems Action Plan

143

Table 3

System (circle one):   Strategic       Intensive

System Questions

(Essential Elements for Healthy 
Secondary Intervention Systems)

What evidence do you have that identifies 
this question as a concern?

(I.e. observations, interviews, further assessment, 
Review Existing Data, Schedules, Instructional Plans?)

List Suggested Actions to Address 
the Concern:

1. Essential Elements Checklist 
Element: __________________

2. Essential Elements Checklist

Element: __________________

3. Essentials Element Checklist: 

Element: __________________
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NDMTSS: Evaluating Your System: 
Review of Strategies

• Build a solid plan/protocol for instructional decision 
making (i.e. Placement Pathways)

• Conduct walk throughs and fidelity checks (to 
ensure implementation and support teachers)

• Hold On-Going Monthly Data Meetings using an 
established protocol for organizing and looking at 
progress of instructional groups

• Evaluate and Problem Solve Systems after 
benchmark assessments (Fall to Winter, Winter to 
Spring) using Adequate Progress method. 

145
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NDMTSS: Evaluating Your System: 
Review of Strategies

• Build a solid plan/protocol for instructional decision 
making (i.e. Placement Pathways)

• Conduct walk throughs and fidelity checks (to 
ensure implementation and support teachers)

• Hold On-Going Monthly Data Meetings using an 
established protocol for organizing and looking at 
progress of instructional groups

• Evaluate and Problem Solve Systems after 
benchmark assessments (Fall to Winter, Winter to 
Spring) using Adequate Progress method. 

Five-Minute Observation

147
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Program Specific Observation 
Forms

148

Intervention Look Fors Form

149
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Are there Systemic Problems? 

150

151
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NDMTSS: Evaluating Your System: 
Review of Strategies

• Build a solid plan/protocol for instructional decision 
making (i.e. Placement Pathways)

• Conduct walk throughs and fidelity checks (to 
ensure implementation and support teachers)

• Hold On-Going Monthly Data Meetings using an 
established protocol for organizing and looking at 
progress of instructional groups

• Evaluate and Problem Solve Systems after 
benchmark assessments (Fall to Winter, Winter to 
Spring) using Adequate Progress method. 

1. Pacing:  The group is within 
three lessons of the anticipated 
target lesson?

YES: Proceed to question #2A

NO: Identify why the group is not on expected lesson and create action to remedy problem OR if 
pacing is deemed unattainable, establish a revised pacing goal.

2A. In-Program Assessments:  (Group)
The majority (80% or more) of the 
group is passing the in-program 
assessments?

YES: Proceed to question #2B

NO: Identify why the majority of the group is not passing and create a group level action plan.  
Consider the following:
a) Is the group in the correct research validated intervention aligned to 

their learning deficits
YES:  


NO:  


b) The majority of the students in the group are placed at the correct 
level (based on placement testing recommendations) of the 
intervention.  If in doubt, revisit placement decisions.

YES:  


NO:  


c) The intervention is being carried out/taught with fidelity?  Identify 
the verification method (i.e., intervention look fors form, program 
specific fidelity tools, walk-throughs, etc.)

YES:  


NO:  


d) Remedies such as re-teaching and pre-teaching, double dosing (i.e., 
more explicit and direct teaching, more modeling, more practice, 
more feedback, more time) is provided when the group does not 
pass in-program assessments.

YES:  


NO:  


2B. In-Program Assessments:  
(Individual students)
All individual students within the 
group are passing

YES: Proceed to question #3A

NO: Identify why individual students are not passing and create an individual student action plan.  
Consider the following: 
a) The individual students are correctly placed in this intervention?  Is it 

aligned to their identified deficits?
YES:  


NO:  


b) The individual students are placed in the correct level of the 
intervention (based on placement testing recommendations).  How is 
this verified?

YES:  


NO:  


c) Remedies such as pre-teaching, re-teaching, and the Five Mores are 
provided for individual students not passing in-program 
assessments?

YES:  


NO:  


d) Individual students not passing in program assessments are present 
for the majority of instructional days and not excessively absent?  

YES:  


NO:  


e) The student(s) have passed vision and hearing screening and are 
using glasses/hearing aids if required?

YES:  


NO:  


Data Meeting Focus Questions
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3A. Out of Program Assessments 
(CBM’s, Fastbridge, etc.) 
(Group)
The majority (80% or more) of 
the instructional group is on or 
above the anticipated aimline
(consider the three most recent 
data)

YES: Proceed to question #3B

NO: Identify why the majority of the group is not on or above the anticipated aimline and create a 
group level action plan.  Consider the following reasons and remedies:
a) The aimline is appropriate and aligned to the instructional level of 

the group and level of intervention (for example:  if the group is 
placed in Reading Mastery first grade, the progress monitoring 
probes should be at the first grade level and aligned to the pacing 
goal of the intervention).

YES:  


NO:  


b) The majority of the instructional group is below the aimline aligned 
to the instructional level of the group and aligned to the level of 
intervention?  

If no:  Add additional opportunities for student to generalize skills 
being taught in the intervention lessons, such as, more 
opportunities to re-read the stories, add additional fluency building 
opportunities using appropriate and similar level reading to those in 
the intervention.

YES:  


NO:  


3B. Out of Program Assessments 
(CBM’s, Fastbridge, etc.) 
(Individual students)
All individual students are on the 
aimline of the out-of-program 
progress monitoring?

YES: Continue intervention as currently designed.  No adjustments are warranted at this time. 

NO: Add additional opportunities for the specific student(s) to build fluency and generalize 
the skills being targeted in the intervention lessons, such as, re-reading stories, adding 
additional but similar practice materials, Six Minute Solution, Read Naturally, etc.

Note:   If an individual student’s performance does not improve after the above adjustments are made, consider 
placing the student in a lower level, or slower paced intervention group.  If the student continues to be unsuccessful, a 
comprehensive evaluation for special education could be considered by a multi disciplinary team.

Data Meeting Focus Questions (continued)

155
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NDMTSS: Evaluating Your System: 
Review of Strategies

• Build a solid plan/protocol for instructional decision 
making (i.e. Placement Pathways)

• Conduct walk throughs and fidelity checks (to 
ensure implementation and support teachers)

• Hold On-Going Monthly Data Meetings using an 
established protocol for organizing and looking at 
progress of instructional groups

• Evaluate and Problem Solve Systems after 
benchmark assessments (Fall to Winter, Winter to 
Spring) using Adequate Progress method. 

157

Is the Building/Grade-level 
Systems Healthy?
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Are the 
Benchmark/Strategic/Intensive 

Systems Healthy?

Problem Solving Systems

159
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Problem Solving Systems

160

Problem Solving Systems

161
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Table 3

System (circle one):   Strategic       Intensive

System Questions

(Essential Elements for Healthy 
Secondary Intervention Systems)

What evidence do you have that identifies 
this question as a concern?

(I.e. observations, interviews, further assessment, 
Review Existing Data, Schedules, Instructional Plans?)

List Suggested Actions to Address 
the Concern:

1. Essential Elements Checklist 
Element: __________________

2. Essential Elements Checklist

Element: __________________

3. Essentials Element Checklist: 

Element: __________________

Effective Systems

Evaluating Trendlines:
Are We Moving in the Right Direction? 

0

2

4

6

8

10

12

14

Category 1 Category 2 Category 3 Category 4

Trendlines

Series 1 Series 2 Series 3
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How Well Is Your System Working?

What Does Your Data Trend 
Look Like?
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Thank You for Participating 
in Today’s Webinar. 

Wayne Callender

Partners for Learning

wayne@partnersforlearning.org

(208) 869 1603


